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Our school
Nestled in the heart of the Southern Highlands among rolling hills, with stunning natural
displays of the best of each season, stands Aurora Southern Highlands Steiner School.
Our school has continued to grow in the past year with the addition of new families,
programs and staff, establishing itself as a first choice option for independent education
in our region. Our aim is to provide a living, inspired learning environment, which strives
to foster the qualities of goodness, beauty and truth through the research and
implementation of the principles in the educational approach of Dr Rudolf Steiner.
Our learning community
and its physical, soul and
spiritual needs are the
focus of our school. We
continue to strive for a
respectful,
safe
and
loving environment for
all who work and learn at
the school. We continue
to reach for the best in
each student, and our joy
is to meet the children
through their burgeoning
discoveries of life, earth
and
humanity.
Our
school recognises that
without the respect and under-standing of who we are as individuals, the needs of our
planet and all life on it, new forms of culture suited to the healthy advancement of
humanity will be limited. So on we walk, hand in hand, making history as we go.

Statement of purpose
At Aurora Steiner, we offer a big-hearted education that nourishes the emerging
individuality of each child, based on the indications of Dr Rudolf Steiner. We are part of
a global network of over a thousand such schools.
Our approach is based on a deep understanding of the unfolding capacities of the child's
physical and spiritual self, with our educational approach and content aligned with each
stage in their development.
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An education at Aurora develops the child's capacity for
purpose, empathy and resilience. We provide a rich,
engaging environment where students learn concepts and
skills and actively involve the senses with real life
experience and purposeful work.
This approach unlocks the innate curiosity and creativity in
our students, paving the way for them to develop strong
academic and practical skills. The skills our students build
through their time at Aurora Steiner stay with them for life,
allowing them to contribute as morally responsible global
citizens.

Class 7/8 light experiments: Snell’s Law

“Our guiding star is that our young people, equipped with this
education, can bring forward a social renewal and be ready to
meet the future needs of our society and planet.”

Our education
Rudolf Steiner once said the following regarding the need to understand the inner
nature of the growing child:

“Once we can understand those we are to shape, we will be
able to educate and teach, just as painters must understand
the nature and quality of colours before they can paint, and
sculptors must first understand their materials before they can
create, and so on. If this is true of the arts that deal with
physical materials, isn’t it all the more true of an art that works
with the noblest of all materials, the material that only the
human being can work with—human life, the human being and
human development.”
Our education focuses on more than the simple application of curriculum as prescribed
by methods given to us through a set of standards. We recognise that as teachers, the
way in which we educate children sinks deeply into the physical, psychological and
spiritual nature of the child standing before us. The ways we teach in early childhood
continue their work in the child over their entire lifetime, often appearing at different
stages of their life. For this to be a positive influence, it is essential that we seek to
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understand the subtle nuances of teaching, harboured in warmth in the growing
relationship between teachers and their pupils.
Our teaching program begins with early learning, through our playgroups, prekindergarten and kindergarten. In this initial phase of learning, up until around age 7, our
focus is on helping the children to develop their foundation – a healthy body, a healthy
will. We do this through our understanding that rhythm is the grounding force of all life.
Therefore, our educational program for this age is tailored around rhythms and
repetitions in learning. Healthy physical development depends upon movement and
play. These foundations are beautifully paved in our school, with our natural
environment, our large grounds, and beautiful resources for open-ended creative play.
In the second phase, we recognise that children, after 7 and up until the early teenage
years, develop most strongly their innate sense of ‘Being’. Children learn academically
much more effectively when they are engaged in a warm relationship with their
teachers, whom they look up to as a loving authority. During this middle phase,
everything artistic in quality, whether it be singing, playing a musical instrument, learning
to speak poetry, moving with grace or visual arts expression brings nourishment and
balance to the literacy and numeracy lessons.
This year we have commenced our high school program. We recognise that from 14
years onwards, once the physical foundation has been laid in the first 7 years, and the
basis for a healthy feeling in the next 7 years, the intellect is now stimulated. In this third
stage, the teenager engages in the life of thought, questioning the world and developing
a true basis for scientific thinking.
In this triad of the developmental stages in childhood, a harmonious chord can sound
which is carried through the stages of life beyond the school years.
Below are the elements, which weave through the structure of our educational program:

Main lesson and storytelling
Main lesson and storytelling is based upon a
historical developmental perspective, which
gives a sense of timeless values; that we are
all a part of humanity, each having qualities
to value, share and contribute meaningfully.
The archetypal richness speaks to the
feeling experience and awakens a sense of
beauty, truth and wisdom. This feeling of
engagement, providing the life force
through a deepening, balanced experience
of the senses is always considered in the learning process and encouraged through
physical experiential expression, advancing the use of imagination and initiative.

5

Creative arts and crafts
Expressive movement and dramatic and poetic
language, verse and song are integral to the daily
rhythm of the school day. Deepening students’
experience through the living arts such as dramatic
playmaking, creative movement and language, and the
exploration of colour, creates dynamic nurturing
experiences building on the life forces. Children learn
about natural resources and how these become the
material for making useful utensils, containers, props
and aids in their developing lives. Practical application of a variety of crafting skills
develops their confidence and abilities contributing to their sense of well-being.

Caring for our environment
Outdoor classroom, nature walks, the nature table, building the garden, reaping and
preparing foods for community soup and bread, engaging with ‘green time not screen
time’: all these are activities which deepen our connection to the natural world and
provide a sense of reverence for life. This in turn develops a sense of responsibility and
care for the future and a feeling of empowerment to affect
change.

Caring for each other
Group and self-directed activity, in particular, engages the
children in social and emotional education. The children
negotiate many levels of relationships such as experiencing
responsible leadership/cooperation, consensual agreements,
independence and self-reliance.
Guidance and modelling by the teachers through their values,
including a restorative practices approach, means that their
interventions and modelling are always aimed towards respect,
equality, health and wellbeing. A weekly focus for discussion at staff meetings is based
around aspiring values and student social/emotional welfare. A three weekly in-depth
child study builds on nurturing and restorative processes.
Sharing circles with the whole class are founded on values of equality, community and
an ability to negotiate and accept differences. Strengthening the sense of connection,
daily circles (including group mealtimes) are a form of communication and engagement,
deepening an attitude of care and respect for each other. This in turn encourages a safe
and secure balance in personal relationship and group dynamics.
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Teachers promote caring from older to younger children at transition times in the day,
they instil procedures such as greetings and acknowledgements and bring attention to
inclusive behaviours and changes that assist conscious integration and a sense of
rhythm. This in turn adds to a sense of security, self-reliance and self-respect for the
child.

Caring for others and visitors to our school
Seasonal festivals and community events are community building with a global and
historic perspective. They celebrate multicultural presence and contributions from within
our community with aspirations for social renewal. Attending special indigenous nature
days encourages respect for First Nations heritage
and a deeper sharing of values for our
environment.
In the High School, the element of service, which
has been an undercurrent in the Primary years,
comes to the forefront as students embark on the
next phase of their journey. Programs such as
Individual Projects begin to teach students the
skills of reaching outside of their immediate
community, and their comfort zone, to embark on
challenging and rewarding endeavours. This
program will then lead into the Bronze Duke of
Edinburgh Award in Year 9, and then the
Creativity, Action and Service (CAS) element of the
International Baccalaureate Diploma in Years 11
and 12.

The living organism of our school
We call our structure ‘a living organism’. Such a statement fits with our concept and
practice of education. The ‘place’ of education is more than the physical structure of the
classroom, the grounds and buildings. For, within these grounds and walls, life happens,
and it happens in a lively way because of all that holds it together.
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School governance – Southern Highlands Association for Steiner
Education Inc. (SHASE)
SHASE was developed in 2009 for the advancement of
Steiner education in the Southern Highlands. SHASE
members elect a School Board made up of seven members.
The vision and purpose of the School Board is to ensure that
families in the region have access to Steiner education if
they choose it for their children. The School Board carries
and upholds the school’s vision, ensures that school’s
practices are both lawful and secure, and that the whole
organism of the school is overseen. Through the governance
of SHASE, the school can continue to grow into a learning
environment and workplace that reflects accountability,
responsibility, transparency and inclusivity. The Board’s vision continues to support the
existence of the school and its place in the Highlands. The Board continues to develop
strategies to lead into the future and consolidate the gifts of our pioneering years.

School management - Leadership Team
The school started the year with James Goodlet as Principal. Jeddah Teasdale was
appointed as Head of Teaching and Learning during Term 1 2020. With the resignation
of James Goodlet in Term 2, the school management team grew with the addition of
new roles to fully support the development of a growing school. The Leadership Team in
2020 consisted of Melissa Savill as Principal, Jeddah Teasdale as Head of Teaching and
Learning, Lisa Devine as Head of Welfare and Annabel Brown as Director of Enrolments
and Community Engagement. This new and stable team works collaboratively to
progress the school with all its responsibilities. The Principal is responsible for
educational and business management with the aid of the Leadership Team and the
College of Teachers, as delegated by the School Board.

The College of Teachers
The College is a group of teachers and other staff in our school who undertake to
develop education programs to deepen the experience of teaching and leading and form
a vision of what next needs to be achieved on an educational level. All staff members are
welcome to take part in College matters. The College undertakes studies to further their
own practice, but also central to the work of the college is the development of child
study, where individual children can receive a time of focus. Our teachers are constantly
developing their teaching practice in accordance with the needs of students at the
school.
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Students
The students are the heart of the school. All of our work circles around the needs of our
children’s education, and how to best meet requirements for their strong and healthy
development. The students bring, not only their bodies and minds, their joy and
anticipation to learn about the world, but also they bring the seed of their destiny, which
informs the future of the world. Our children also bring us the challenges which enable
us to overcome our own limitations, and compel us to develop capacities we didn’t have
before, which in turn offers the best of human example and role modelling towards their
education.

Parent body
The parent body is the grounding element in our school. Our parent group is diverse and
active, celebrating the fruits of what education brings to their children and, in turn, being
celebrated in the school for their valuable contributions. The school recognises that
parents through their payment of fees support the value of our school. The financial
support goes a long way to contribute to the success of growing this school with a
stable and secure foundation. Our parents offer an active voice in the wider community.
Our vibrant parent group works to create our newfound presence in the Southern
Highlands.
At the very end of 2020, an impulse to create a Parents and Friends Association was
seeded, with the purpose of providing an additional layer of connection to the wider
school community and to facilitate fundraising events. This will be a valuable addition to
the broad offerings already in place for Parent connection with the school.
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From the Chairperson of the Board
With pleasure, I present the Chairperson’s report on behalf of the Board for the year
ended 31 December 2020.
The year in focus
The year 2020 was one of the most challenging to date. The year began with a halfcompleted yurt for the new High School students, who took advantage of the balmy
weather by utilising the “Green Room” – a delightful external classroom. We gained
some new students from the surrounding secondary schools at that time, who were
impressed by the outdoor learning facility, complete with comfortable chairs, randomly
placed hay bales with soft coverings and branches intruding from surrounding trees and
bushes.
The new yurt was completed during the first term holidays. By then the pandemic had
caused the NSW Government to implement measures that included online learning for
many of our students. I imagine this type of learning would have been quite a shock for
parents, teachers and students, given our policies minimising use of electronic devices,
television watching and encouraging human interaction. We unofficially opened the yurt
for use – all present observing social distancing of course - and the students moved in
with their teacher.

The new yurt classroom in autumn.

Mid year, James Goodlet, our Principal, announced his departure for another school and
the board immediately implemented a plan that would cause minimum disruption in
what was already an extraordinary year, with the appointment of Melissa Savill as Acting
Principal, Jeddah Teasdale as Head of Teaching and Learning, Lisa Devine as Head of
Welfare, and Annabel Brown as Director of Communications and Enrolments. The
selection worked and the school grew and grew. Melissa Savill was formally appointed
Principal at the end of the year.
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Due to the changes, our staff numbers also grew, by mentoring and supporting student
teachers and by welcoming back old faces. This included Tamara Da Silva, who was one
of Aurora’s founders and a foundation board member. Tamara has returned to teach
Years 5/6, initially to enable Jeddah to focus on the enormous responsibilities of
curriculum development and compliance, and we look forward to her contribution in
years to come. We are delighted she is back with us. We also welcome new High School
teachers, who bring warmth and understanding to our teenage students as well as
academic excellence.
We are saying goodbye to some Year 6 students, and looking forward to a predicted
influx of new students in the New Year (actually, this was all in our business plan). Due
to the school’s growth, we have signed a lease with Kazcare for another 5 classrooms
commencing in 2021, so most classes will be single stream, with the exception of Years
5/6 and 7/8. We are excited to be on this journey, as the predicted 150 students from
Years K to 9 will bring new families and new staff. The trust given by parents, who send
their children to our school, is a tremendous acknowledgement of the tireless
contribution of our staff, and in particular, our leadership.
Thank you to our Principal Melissa Savill, for your care and attention that have
contributed to the growth not only of the school, but also of the teachers and students
while controlling spending. Thank you Jeddah, Lisa and Annabel, and to all the staff. I am
grateful to each one of you for all you offer to our community. Thank you to the Board
members past and present; your skills and contribution are essential for a strong future.
Thank you to the parents, many of whom have made yourselves known and available for
the continued strength and growth of our school.
Jane Button
Chairperson of the Board, 2020

Class 3/4 on camp at the Yurt Farm.
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From the Principal
2020 - Ngunungulla
In 2020, our theme is based on the Gundungurra word ‘Ngunungulla’, which means
‘working and walking together on this land’. For us this was broken down into three
elements - collaborative practice, academic progress, creative thinking.
2020 was a year of many challenges. We began Term 1 soon after the bushfire crisis,
which affected all members of our community in some way. The bushfires also had a big
impact on the building project of the High School room and we began the year with an
unfinished classroom. In true Aurora spirit, many hands pulled together and converted a
covered outdoor area into what is lovingly referred to as ‘The Green Room’, which
became the High School learning space for the start of the year.
Following on from the fires and floods early in
2020 and the COVID-19 pandemic, Aurora
continued to face challenges throughout the
entire year. The departure of James Goodlet, our
Principal since 2015, resulted in a leadership
change amid the COVID-19 pandemic, and
conflicts within our school community created
discontent among many. Parents were left
feeling disconnected due to regulations, which
prohibited them from entering school grounds,
and the community we had worked hard to
create was left splintered. Many of our beloved
events were cancelled, including being able to
sing or recite verses on a daily basis! Despite all
this, students were very much sheltered from the
struggles that the adults around them were
experiencing, and were actually thriving.
Kindergarten teachers preparing the learning
packages for home delivery.

The new leadership team composed of myself,
Jeddah Teasdale, Lisa Devine and Annabel
Brown, stepped up and navigated these challenges with dedication, grace and
professionalism. Lisa’s role as ‘Head of Welfare’ was vital during this time and I am
extremely grateful for her time, energy and support. Jeddah Teasdale’s existing role as
‘Head of Teaching and Learning’ expanded significantly to include teacher accreditation
and all curriculum compliance, which she took on with passion. Annabel’s role as School
Development and Community Engagement expanded to include enrolments, on top of
the critical role she played in holding the community together under extremely difficult
circumstances as mentioned earlier. My existing role as Business Manager expanded to
include HR, compliance and overall operational responsibilities. In all other areas of the
school, teachers and support staff stepped up and did everything they could to deliver a
quality Steiner education to the students.
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2020 saw our first High School class and our last year of composite classes in the
younger primary. The Yurt was finished and ready for Term 2 and Class 7/8 moved in
upon the return to on-site learning. Given the reduction in camps and excursions, we
seized the opportunity to invest in a range of String instruments to bolster the existing
program being offered in years 3 and 4 to continue into years 5 and 6, adding cello, viola
and double bass. We were also able to fund a set of guitars and keyboards, which are
required for the Stage 4 music curriculum, and a number of laptops for student use. We
started to re-train all staff and students in restorative practice. This training, however,
got cut a little short when the trainers were not able to complete the face-to-face
components of the training.
Enrolments came and went during the year. Out of the pandemic, many families reevaluated their life values and environment. This resulted in a small influx of students
who joined our school in the second half of the year,
coming from other local schools or having decided to
move out of Sydney. Likewise, some of our existing
families moved out of the area, or fell in love with home
learning and decided it was a good fit for their family.
Having commenced the year with 110 students,
enrolments remained strong and we ended the year with
119 students, a 36 per cent increase on the previous
year’s figures.
During our staff development days held at the end of
Term 3, staff spent two days honouring where we’d
come from, where we found ourselves at that time, and
planning for 2021 and beyond. These sessions were a
real turning point in the process of change that we were
going through and the difference was palpable.
During Term 4, we were extremely lucky to be able to
Students received learning packages during
send classes 3/4, 5/6 and 7/8 on camps, hold our Year 6
the COVID-19 pandemic.
Graduation evening and our summer Advent festival. For
this we are extremely grateful as it allowed us to end the year with positive energy.
I give my sincere thanks to the Board and staff for their support during this time, to all
those who pulled together to ensure Aurora navigated what was a very difficult year
with the same grace, dedication, commitment and professionalism that has become the
Aurora Spirit. These are the values that have built this school from the ground up to be
on strong foundations.
Melissa Savill
Principal
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Workforce composition
Staffing at Aurora
During 2020 we employed a total of 36 staff across teaching and support services. Of
these, six are male and 30 are female. Two members of staff come from a First Nations
background. Majority of staff are part-time, with 12 on full-time status, and an overall
full-time equivalent of 22.2 staff as at the end of 2020.

Staffing changes throughout 2020
Four new staff members started in January 2020. Chris Trotter full-time Class 3/4
teacher, Lauren Ashwood full-time Kindergarten teacher, Philippa Eggleston part-time
Kindergarten assistant, Sarah Fletcher part-time Craft teacher. We were very pleased to
welcome such high quality professionals and all-round good people to our community.
Eva Leone continued to assist Kate in Class 1/2 and completed her education degree in
the middle of the year to become an accredited teacher.
Annabel Brown is involved with projects across the whole school. Her role expanded
administratively in the area of school development and community engagement to
include organising volunteers, parent engagement programs, events, publishing material
such as handbooks, flyers and advertising. Annabel also works regularly with classes
across the school and in the latter part of the year also took on the role of Enrolments
Officer.
Pascalle Nelemans increased her role as administrative assistant working at the front
desk, with Jann Todd working in gardening program and learning support, and Katarina
Ferro expanding her catering role plus taking on social media curation.
Caroline Farrell became the Class 7/8 home teacher as well working across the whole
middle school (Cl 5-8) as an English and Humanities specialist; with Jeddah Teasdale as
Class 5/6 home teacher and working across the middle school as Science and Maths
specialist. Jeddah became Head of Teaching and Learning in Term 1, 2020.
Staffing changes throughout the year were as follows: Tamara Da Silva returned to
Aurora to replace Jeddah on Class 5/6 and Suzanne Pence took on the Maths load of
Stage 4. At the end of Term 3 Lauren Ashwood left on maternity leave and was replaced
by Julie Torisi, and Chris Trotter resigned and was replaced by Terence Corbett, along
with Alex Matthews who was being mentored and prepped to take on the class in 2021.
Dale Scott assisted in the high school Chemistry main lesson during Term 4.
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Summary of 2020 Staff
Executive Team
James Goodlet – Principal (until May 2020)
Melissa Savill – Business Manager (until May 2020), Interim Principal (Jun-Oct 2020),
Principal (Oct 2020- ongoing)
Jeddah Teasdale – Middle School Teacher (until Jun 2020), Head of Teaching and Learning
Lisa Devine - Head of Welfare and Eurythmy Teacher
Annabel Brown - Director of Enrolments and Communications
Class Teachers
Caroline Farrell - Middle School Teacher and 7/8 Class Guardian
Tamara Da Silva - Class 5/6 Teacher from Term 3
Chris Trotter - Class 3/4 Teacher
Kate Koch - Class 1/2 Teacher
Elodie Guidou - Kindergarten Teacher
Lauren Ashwood - Kindergarten Teacher Term 1,2,3
Julie Torisi - Kindergarten Teacher Term 4
Classroom Support and Subject Specialists
Eva Leone - Assistant Teacher Class 1/2, then co-teacher once accredited
Alex Matthews - Class 3/4 Support Teacher in Term 4
Jann Todd - Class 3/4 Support Teacher and Gardening Teacher
Terence Corbett - Class 3/4 Teacher (Term 4), Teacher Mentor
Pippa Eggleston - Kindergarten Assistant
Sandra Marques - Kindergarten Assistant
Emma Luxford - Playgroup and Kindergarten Assistant
Renaye Dudek - Playgroup and Kindergarten Assistant
Shirley Bell McLeod - Craft Assistant and Early Childhood Mentor
Jo Anne Woodman - Learning Support, Library, Japanese Teacher
Angie Sutton - Learning Support
Jenny Lloyd - Craft Teacher
Sarah Fletcher - Craft Teacher
Melissa Reyder - Music Specialist
Natallia Fatkulina - Violin Tutor (Terms 1 and 2)
Melissa Lamrock George - Music Specialist from Term 3
Suzanne Pence - High School Maths Teacher from Term 3
Dale Scott - High School Science Teacher from Term 4
Gerardo Montoya - High School Robotics Technology Specialist Term 4
Chris Condron - Hard Crafts Technology Specialist
Administration and other Services
Pascalle Nelemans- Administrative Assistant and Kitchen garden program
Rachel Buckley - After School Care Coordinator & Cultural Educator
Rochelle Hairs- Playgroup Coordinator
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Katarina Ferro - Catering and Social Media
At Aurora, we are in the privileged position of having a strong team of staff, all of whom
share a passion for quality education and a commitment to professional excellence. All
of our staff hold relevant professional qualifications and, in addition, many have a
background of study in Steiner education.

Staff profiles - Leadership team
James Goodlet – Principal (until May 2020)
NESA Accreditation: Teacher Accreditation Authority Delegate, Proficient Teacher
Master of Education (Leadership), Bachelor of Arts, Diploma of Teaching (Primary), Cert III
Business Management, Personal Counselling Certificate, MACE, MACEL
James believes in the power of educating the whole child: head,
heart and hands. With over twenty-five years of experience in
teaching, leadership and management across different school
sectors, Steiner, state and independent, James sees the challenge
of guiding our young school as an exciting adventure. Having
worked in the building industry, environmental education, teaching
at primary school, high school and tertiary level, and with passions
ranging from music to coaching and playing sport, James brings an
array of skills and experience to Aurora’s development.
James holds a deep commitment to people’s growth and
development, including the staff and students of Aurora. ‘What I
want is a friendly, inclusive place for learning - a place where
adventure is encouraged and creativity is nurtured. A healthy place
for everyone, with a focus on the outdoor classroom, practical and
artistic skills and the development of independence and resilience
in young people. We’re lucky to have such a strong community
with committed, generous, big-hearted people here.’

James Goodlet doing the roll call
during lock down by phone; on
campus for essential worker’s
children.

Melissa Savill – Business Manager, (Interim) Principal from May 2020
Bachelor of Nursing, Diploma of Business, Cert IV Accounting and Bookkeeping, Certificate III
Education Support (Administration)
‘What’s unique about this place is the positive, enlivening atmosphere. It’s empowering
to everybody and I can see the benefit to the children every day. I see myself as a
facilitator, linking the wider community to the Aurora community and welcoming them
to the family, and as someone who’s here to ensure the success and longevity of the
school so it can continue to provide what the community needs.’
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Melissa brings a strong background in the
administration of independent schools, having
worked for a number of years in large K-12 schools
in Sydney. Additionally, she brings skills drawn from
her experience in nursing, farming and business.
Along with her passionate belief in a Steiner
Melissa Savill cooking damper.
approach, these combine to forge Melissa’s rigorous
commitment to building a strong and sustainable school.
The Board appointed Melissa as Principal of Aurora Steiner School in October 2020
after a period of working in the capacity of Acting Principal. She provided leadership and
stability to the school during a period of great challenge.
Jeddah Teasdale – Head of Teaching and Learning, Middle School Teacher and Class
5/6 Guardian (Term 1 and 2),
NESA Accreditation: Teacher Accreditation Authority
Delegate, Proficient Teacher
Master
of
Teaching
(Primary),
Master
of
Environmental Management (Honours), Bachelor of
Science (Architecture), Certificate in Rudolf Steiner
Education
Positive relationships are the foundation of quality
learning outcomes for students. With a passion for
environmental education, literacy, mathematics,
and quality teaching practices, Jeddah brings a
dynamic and reflective approach to the classroom
and management team. Jeddah is continually
investigating best teaching practice, and sets standards that are both high and realistic.
She has a particular interest in helping students
Jeddah & Jenny building a limekiln with
reach their full potential in all aspects of their lives,
Class 7/8.
and leading the teaching team through cycles of
continual improvement.
‘What I really value at Aurora is the way that we’re always in conversation about our teaching
practice and what works best for students. I appreciate that we’re always reflecting and
questioning - I think we’re very forward thinking in that way.’
Annabel Brown – Director of Communication and Enrolments
NESA Accreditation: Proficient Teacher
Bachelor of Communication (Social Inquiry), Graduate Diploma of Teaching & Learning
Annabel is passionate about children’s social and emotional health and their relationship
to the natural world. ‘I find it immensely satisfying to create experiences and
environments where children learn through their own exploration and through being in
community together. I know that day by day here at the Aurora, each child builds a
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whole range of skills and attitudes that will underpin their long-term wellbeing - and
that’s the beauty of a truly developmental pedagogy.’
As a founding teacher at Aurora, Annabel reflects: ‘Together we’re building something
very precious here; a school with so much heart and with solid academic and
administrative foundations. I’m proud of the collegial culture of collaboration that we’re
creating as the school grows, all of us bringing different perspectives, yet brought
together by our shared commitment to take a fresh look at how the essence of Steiner
education can unfold in this particular place and time, to truly meet the needs of these
particular children.’
Lisa Devine – Head of Welfare & Eurythmy Teacher
Master of Psychology (Counselling), Bachelor of Behavioural Science, Diploma of Youth Work,
Eurythmy Diploma and Eurythmy Therapy Training
Lisa offers a wealth of knowledge and experience when it comes to bringing Steiner’s
philosophy to the challenges and opportunities of contemporary life. With a lifelong love
of movement and dance and a background in youth work and counselling, Lisa works
with both children and adults, individually and in community, to promote healthy
alignment on all levels.
Lisa has worked in a number of Steiner schools throughout Australia, and is widely
regarded as a speaker, parent educator, teacher trainer and facilitator. At Aurora, her
pastoral support is available to all members of the school community; and additionally
she facilitates Eurythmy movement practices for class groups, staff and parents.

Staff profiles - Main class teachers
Caroline Farrell – Class 7 / 8 Teacher
NESA Accreditation: Proficient Teacher
Diploma of Education English and Drama Methods (High School), Bachelor of Arts (Honours
in Theatre Studies)
Caroline is a consummate professional who is dedicated to and takes great pride in the
achievement of learning outcomes for her students through the establishment of a
partnership, in which she and they strive for success. Caroline is a confident and focused
teacher engaged and committed to making a difference while taking responsibility to
become involved in the school as a holistic learning environment. She assists her
students in the attainment of their goals; while having the capacity to handle a diverse
schedule of commitments and maintain a focus on the individual needs of each student.
Caroline brings with her a wealth of experience from previous appointments in Steiner
and non-Steiner education settings. As the class guardian for Class 7/8 during 2020, she
has led the new group toward a successful first year.
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Tamara Da Silva – Class 5 / 6 Teacher
NESA Accreditation: Proficient Teacher
Graduate Certificate in Education Research (transfer to Masters - currently undertaking),
Graduate Certificate in Steiner Education, Graduate Diploma of Teaching and Learning,
Graduate Certificate in Media Studies, Certificate in Foundations of Rudolf Steiner Education,
Advanced Diploma in Asian Languages (Japanese), TESOL Cambridge Certificate, Bachelor of
Fine Arts
Ever since I can remember I’ve had an appreciation for the Arts and felt a kinship with
creativity and its place in education and self-reflection. I first discovered Steiner
education whilst living and working in Japan in Social Education Development, whereby
I arranged an Art exchange between Cape Byron Steiner School and Sarabetsu Village
Primary School. The children in Hokkaido received bright, vivid drawings of: dolphins,
Australian native animals, rainbows and verdant green, rolling
Tamara Da Silva
hills. In contrast students at Cape Byron received mostly ‘white’
pictures of ice sculptures, snowmen, people skiing,
snowboarding and ice-skating, and snow capped mountain
ranges.
This Art exchange across cultures, highlighted for me
authenticity. For creative and artistic expression at heart, is the
metamorphosis of lived human experience. Art education is an
integral part of childrens’ learning and development. My passion
for teaching in a Waldorf school is due to the appreciation and
understanding within Steiner pedagogy, that fostering children’s
imagination, art making and creativity; is central to their
construction of meaning.
Working daily with the principles of Steiner education in contemporary contexts has
deepened firsthand my understanding of child development and afforded me greater
compassion and empathy for the modern child growing up in digital ubiquity. I am ever
grateful for the privilege and opportunity to: teach; be an integral part of children's lives;
and for the invaluable teachings that I receive from my students.
The Waldorf
classroom is a vessel for self-education and lifelong learning; “for even the wisest can
learn incalculably much from children” (Rudolf Steiner, Knowledge of Higher Worlds).
If we… only take people as they are, we make them worse; if we treat them as if they were
what they could be, we bring them on the way in which they want to be brought.”
J.W.Goethe
Chris Trotter – Class 3 / 4 Teacher Term 1, 2 & 3
NESA Accreditation: Proficient Teacher
Bachelor of Arts in Education Studies, Cert Religious Education, Master of Educational
Leadership

19

Chris Trotter was appointed the teacher for Class 3/4 at the beginning of 2020. As an
experienced teacher, Chris came to Aurora from Trinity Catholic Primary School with
strengths in literacy development and sound classroom management. Over his time at
Aurora Chris was mentored in the Steiner approach to learning and took on the
challenge with enjoyment. His passion for literacy development saw the class’s skills
develop under his guidance. Chris Trotter left the school after Term 3.
“I have a passion for working with students to build a positive learning community
where all students thrive. I believe that students work best when teachers promote a
positive learning culture within their classrooms with the belief that all students can
learn.”
Terence Corbett – Class Teacher Mentor, Class 3/4 Teacher Term 4
NESA Accreditation: Proficient Teacher
Bachelor of Science, Dip Ed (Primary), Diploma of Steiner Education
An environment where children can experience security, groundedness and harmonious
working together - this is what Terence is committed to providing for the students of
Aurora. With over thirty years of teaching experience in Steiner, State and Catholic
school settings, Terence also brings a strong repertoire of practical and artistic skills having worked across a number of trades and artistic disciplines. This breadth of
experience, Terence says, has strengthened his resolve to work with students using the
holistic, integrated approach of Steiner education.
“Here at Aurora, I’m able to teach in the way that I feel most at ease and that I believe is
most healthy for the children. By working with rhythm and by bringing movement,
practical and artistic elements into all our learning, the work becomes enlivening for all
of us. Music, verses, poetry, plays, and working with imaginative pictures - these things,
in combination with solid practical skills and hard work, help the children to develop
inner calmness, self acceptance, and an enduring love of learning.”
Kate Koch – Class 1/2 Teacher
NESA Accreditation: Proficient Teacher
Master of Art Psychotherapy, Bachelor of Arts, Grad Dip Teaching
Kate is one of the founding teachers at Aurora. Since 1998, she has had a wide range of
experience in early childhood, primary and high school settings. Kate brings a passion for
each child’s social and emotional wellbeing, a love of language, and a deep commitment
to ways of working that are rooted in mutual respect rather than reward and
punishment.
‘In Steiner education we respect and value each child and what they bring to the world,’
Kate says. ‘The primary years are a magical time. We aim to meet the child where they
are at developmentally. The world of childhood is a participatory, imaginative world and
so it is through stories and artistry that academic learning is introduced… A child’s
primary school years are vital. Here they form the foundation on which their future lives
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are built - and so it is an honour and a great pleasure to be bringing Steiner education to
the children of the Southern Highlands.’
Élodie Guidou – Kindergarten Teacher
NESA Accreditation: Proficient Teacher
Teaching Degree (Early Childhood-Primary), Certificate in Steiner Education (Early Childhood),
Cert III Assistant in Early Childhood
To seek to understand each child in a holistic way; this is the starting point of our
journey as educators, Élodie believes. Having worked as a teacher in government
schools in her homeland of France, Élodie set out on an exploration of what children
need to be healthy and strong; an exploration that led her across the world and brought
her to discover Steiner education. “In Steiner’s work”, she says, “We find at least some
answers to the questions, What is it to be a human being? By looking at the whole
picture, by looking in a profound way, we can more easily find the keys to help a child.”
“The task of being with the children at this age, at the beginning of their life - it’s such
important work and I feel so blessed to be guiding them gently - striving to show them a
path that can help their abilities unfold, and laying a foundation for who they will
become as adults. I don’t have to wonder why I wake up every morning, and I’m happy
to go to work! There is a meaning in this work and it’s important, and it’s a joy to see the
children happy in this environment.”
Lauren Ashwood – Kindergarten Teacher, Terms 1, 2 & 3
NESA Accreditation: Proficient Teacher
Bachelor of Arts with Diploma of Education (Primary)
Having come through Steiner education herself, Lauren is very grateful for having had
the opportunity to find wonder and beauty in the world through these foundational
years of schooling. After working as a Nanny for various families, she gained a teacher’s
aide position at Lorien Novalis, and soon realised that her wish to help and connect with
people would be through primary school teaching, specifically in a Steiner school. Now,
having taken a class through the 7-year journey at Lorien, Lauren moved to the area and
joined the team at Aurora.
“Having nearly completed the 7-year journey with my class I have worked deeply with
Rudolf Steiner’s four bodies to connect with, guide and support the various children in
my class at their different stages of development. During the early years I understand
the great importance the physical environment has on the developing child as they live
so deeply through each of their senses. Hence, creating a calm and nurturing space is
vital to the Kindergarten child. Through story, art and creative play the children can
learn from their surroundings connect to the seasons, native plants and animals and feel
love and wonder for the world around them. I believe each child must be met
individually; hence I have worked in great depth to develop story content, creative play
opportunities and physical outdoor adventures to help support each individual child’s
journey.”
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Julie Torisi – Kindergarten Teacher, Term 4
NESA Accreditation: Proficient Teacher
Bachelor or Education, Diploma of Children’s Services, Advanced Diploma of Steiner
Education, Cert IV Training and Assessment
Since beginning teaching as a Steiner Kindergarten teacher, Julie has been deeply
interested in the principles of Rudolf Steiner education and child development. When
she discovered Steiner education, she found it aligned with her own personal values and
beliefs. In 2018 and 2019 Julie studied the Certificate of Rudolf Steiner Early Childhood
Education at Sydney Rudolf Steiner College and gained even more insight and
inspiration into Steiner Early Childhood Education from some of the best teachers in the
field. Teaching in accordance with child development according to Rudolf Steiner is very
important to her. Julie has had the opportunity to teach in Victoria, New South Wales
and Queensland, and also Vanuatu, England and Russia. These many and varied teaching
opportunities have given her a wealth of experience. Learning from many expert
teachers in both mainstream and Steiner education has given Julie the opportunity to
enhance and refine her skills as a teacher. Julie’s love of teaching and children is what
has kept her interested and engaged in the vocation and associated professional
development for the past twenty years. Since learning about Steiner education Julie has
been fully committed to learning and experiencing as much as she can.
Suzanne Pence – High School Maths, Term 3
NESA Accreditation: Proficient Teacher
Bachelor of Mathematics and Economics, MBA Finance and Accounting, Graduate Diploma in
Education (Mathematics and Business Studies)
As a late entrant to secondary education, Suzanne was motivated to teach because she
wanted to develop meaningful one to one relationships with students; to motivate
students to become lifelong learners and to see students develop into individuals that
will become exemplary global citizens. Suzanne has adopted an innovative mindset to
her teaching practice and philosophy. Teaching Mathematics requires structure and
practice, but students need to understand that Mathematics has a power and purpose,
and is not a chore. Suzanne utilises a range of resources and rich tasks in her classes.
She varies the delivery, utilises case studies and encourages student debate. It is a
challenge to make Mathematics interesting and dynamic but Suzanne is continually
amazed how different innovative approaches can foster such creativity and
inquisitiveness in students.
Dale Scott – High School Science, Term 4
NESA Accreditation: Proficient Teacher
Bachelor of Science, Graduate Diploma Education
Dale is a high school specialist teacher with vast experience in all the sciences. She is
extremely passionate about Science, and if you have the opportunity to speak with her
on the topic you will find her enthusiasm highly contagious!
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“I am passionate about Science and its place in our society and our history. I am
passionate about teaching, always striving to meet the needs of all students in my care.
Education and schooling should have as their main goals the development of young
people to optimise their health and confidence. To achieve this, students need to feel
connected to the school community. Students who are connected engage in their
learning and develop a sense of responsibility for the school community as well as a
broader sense of responsibility to society and the environment. Connectedness
encourages the development of leadership and hope for the future.”
Jo-Anne Woodman – Japanese Teacher, Learning Support and Library Teacher
NESA Accreditation: Proficient Teacher
Bachelor of Economics, Diploma in Education, Cert IV TESOL, Cert IV Training and
Assessment, Certificate Course for Teaching Students with Specific Learning Difficulties, Cert
IV WHS, Cert IV Business Administration
Having worked in learning support, high school and university settings for close to 30
years, both in Australia and Japan, Jo-Anne brings a wealth of experience to her
multifaceted role at Aurora. Her immersion in Japanese culture brings great richness to
the school, and her warm hospitality and sense of fun are qualities that the children love
and respond to.
'To see the light bulb of understanding go on - that never stops being an inspiring and
rewarding thing, even after so many years. Whether in one-on-one learning support, in
Japanese, or through library sessions, it's always exciting to see the children's skills and
confidence growing right before my eyes.'
'I'm so glad to have come to Steiner education, and wish I'd found it long ago! In my own
teaching practice, I've always sought to create real-life experiences as the basis for
learning - focussing on the child's experience, and intuitively worked in quite different
ways with different age groups. Now I'm discovering a whole structure of thinking
behind that, and it makes a lot of sense.'

Other staff and specialists
Melissa Reyder – Music Specialist
NESA Accreditation: Provisional Teacher
Bachelor of Music Education
Melissa Lamrock George – Music Specialist from Term 3
NESA Accreditation: Proficient Teacher
Bachelor of Music Education
Sarah Fletcher – Craft Teacher
NESA Accreditation: Teacher
Bachelor of Education
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Alex Matthews - Class 3/4 Support in Term 4
NESA Accreditation: Provisional Teacher
Bachelor of Education (Primary)
Eva Leone – Co-Teacher Class 1/2
NESA Accreditation: Provisional Teacher
Bachelor of Education (Primary), Advanced Diploma Steiner Education
Jenny Lloyd – Handwork Specialist
NESA Accreditation: Proficient Teacher
Bachelor of Arts (Honours), Diploma of Teaching (Primary), Graduate Diploma of Social
Ecology
Sandra Marques – Kindergarten Assistant
Cert IV Business Studies (Human Resources), Foundations of Early Childhood Education
(Rudolf Steiner Education)
Rochelle Hairs – Playgroup Coordinator
Master of Nursing, Bachelor of Arts (Psychology and Education)
Shirley Bell – Early Childhood Mentor and Handwork Specialist
Diploma of Early Childhood, Steiner Education Training (Australia and America)
Rachel Buckley – After School Care Coordinator & Cultural Educator
Bachelor of Adult Education and Indigenous Studies
Pascalle Nelemans – Administrative Assistant
Bachelor of Cultural and Social Studies (Netherlands), Advanced Diploma of Nutritional
Medicine
Jann Todd – Class 3/4 Support Teacher and Gardening Teacher
Bachelor of Teaching (Primary), Diploma of Education, Early Childhood Foundation and
Teaching, Diploma of Horticulture, Diploma of Natural Therapies, Bush Kinder Certificate,,
Cert IV Training and Assessment, AUSLAN Sign Language, Cert III Education Learning
Support - Extra Lesson
Philippa Eggleston – Kindergarten Assistant
Associate Diploma in Social Science (Children’s Services)
Emma Luxford – Playgroup and Kindergarten Assistant
Diploma in Early Childhood Education and Care, Cert III Early Childhood Education and Care
Nataliia Fatkulina – Violin Tutor (Terms 1 and 2)
Renaye Dudek – Playgroup and Kindergarten Assistant
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Angie Sutton – Learning Support
Gerardo Montoya – High School Robotics Technology specialist Term 4
Chris Condron – Hard Crafts Technology specialist and General Maintenance
Katarina Ferro – Catering and Social Media
Master of Anthropology and History

Project Class 7/8: Planning, cooking and serving a three-course dinner for Aurora
staff and parents.

Professional learning
Staff from across the school participated in an array of professional development
activities throughout the year. In addition to personal reading and research and regular
shared study in College meetings, staff attended the following sessions:
Courses run throughout 2020
Title

Staff attending

Institution & Location

Graduate Certificate in Steiner Tamara Da Silva
Education

University of the Sunshine
Coast

Cert IV Accounting and
Bookkeeping

Melissa Savill

Australian College of
Commerce and Management

Leadership Development

James Goodlet

Steiner Education Australia

Foundations of Early
Childhood Steiner Education

Pippa Eggleston
Renaye Dudek

Sydney Rudolf Steiner College
(Distance)
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Term 1/2020
Title

Staff attending

Institution & Location

Glenaeon Steiner Teacher
Intensive

Chris Trotter,
Annabel Brown,
Sarah Fletcher,
Eva Leone

Glenaeon Steiner School

Melbourne Seminar High
School Teacher Intensive

Jeddah Teasdale
Caroline Farrell

Melbourne Seminar

Creative & Positive Discipline

Annabel Brown
Caroline Farrell
Jeddah Teasdale
Chris Trotter
Eva Leone
Kate Koch
James Goodlet
Melissa Savill
Lauren Ashwood
Elodie Guidou
Jenny Lloyd

Lou Harvey

2020 The Principles of
Purposeful Programming Online Course

Jeddah Teasdale

AISNSW

2020 Planning and
Programming: NSW Syllabus
for the Australian curriculum
English K-6 - Online Course

Jeddah Teasdale

AISNSW

Familiarisation: NSW PDHPE
K-10 Syllabus

Jeddah Teasdale
Terence Corbett

AISNSW

Live Life Well @ School:
Starting the Journey Online
Course

Jeddah Teasdale

AISNSW

IB Head of School Course

James Goodlet

IBO, Melbourne

NCCD Term 1 Network
Meeting

Jo-Anne Woodman
Chris Trotter

AISNSW
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Term 2/2020
Title

Staff attending

Institution

Restorative Practices

Jeddah Teasdale
Chris Trotter
Melissa Savill
Annabel Brown
Pascalle Nelemans
Kate Koch
Eva Leone
Terence Corbett
Jo-Anne Woodman
Caroline Farrell
Lauren Ashwood
Elodie Guidou

Restorative Practices Australia

NCCD case study e-learning
for primary schools

Jeddah Teasdale

NCCD

Behaviour Management:
Making it right

Tamara Da Silva

IEU

Behaviour Management:
Upholding the right

Tamara Da Silva

IEU

Refugee Experiences and the
Classroom

Tamara Da Silva

IEU

Stages 2 and 3: Helping
students manage uncertainty
and adjustments relating to
Covid-19

Tamara Da Silva

IEU

Governance Workshop

Terence Corbett

AISNSW

Title

Staff attending

Institution

Soundwaves Training

Jeddah Teasdale
Chris Trotter
Melissa Savill
Annabel Brown
Pascalle Nelemans
Kate Koch
Eva Leone

Firefly Education

Term 3/2020
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Terence Corbett
Jo-Anne Woodman
Caroline Farrell
First Aid Training

Chris Trotter
Melissa Savill
Annabel Brown
Pascalle Nelemans
Kate Koch
Eva Leone
Terence Corbett
Jo-Anne Woodman
Caroline Farrell
Rachel Buckley

2020 School-based Teacher
Accreditation Authority (TAA)
Approval

Jeddah Teasdale

NESA

Disability Legislation

Terence Corbett

AISNSW

Introduction to Autism

Terence Corbett

AISNSW

Risk Management

Terence Corbett

AISNSW

Understanding Children’s
Behaviour

Terence Corbett

AISNSW

2020 Learning from Home
Conversations: Part 1 Where
to Begin (again)

Terence Corbett

AISNSW

2020 Learning from Home
Conversations: Part 2
Centralising Pedagogy

Terence Corbett

AISNSW

2020 Learning from Home
Conversations: Part 3
Evidence of Learning

Terence Corbett

AISNSW

Understanding Temperaments

Jo-Anne Woodman

Lou Harvey

Head, Heart and Hands

Jo-Anne Woodman

Lou Harvey

Stages of Child Development

Jo-Anne Woodman

Lou Harvey

Behaviour Management

Jo-Anne Woodman

IEU

Boys will be Boys

Jo-Anne Woodman

IEU
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IB Head of School

Melissa Savill

IBO

Jamie York Online Workshop

Suzanne Pence

Jamie York Press

Identify and respond to
children and young people at
risk (CHCPRT001)

Melissa Savill

Atkinson Education

School Law Lecture Series

Melissa Savill

Lawsense

Title

Staff attending

Institution

Spell-it Training

Jo-Anne Woodman

Multilit

MacLit Training

Jo-Anne Woodman

Multilit

Japanese workshop

Jo-Anne Woodman

Japanese Foundation

Neurodiversity Maths/Dyscalculia

Jo-Anne Woodman

Steve Chinn

SPELD SA resources and
Dyslexia

Jo-Anne Woodman

LDA

Sight Words

Jo-Anne Woodman

LDA

Japanese in Australia

Jo-Anne Woodman

LDA

The Neuroscience of Learning
and Leading

Annabel Brown

AISNSW

Making Consistent Proficient
Teacher Accreditation
Decisions

Jeddah Teasdale

NESA

2020 Updates to the NSW
Child Protection Legislation
Webinar

Melissa Lamrock George

AISNSW

2020 Crossing Professional
Boundaries Webinar 2020

Melissa Lamrock George

AISNSW

Fundamental Principles of
Learning Support

Melissa Savill
Jeddah Teasdale
Jo-Anne Woodman
Kate Koch

Barbara Baldwin, zoom

Term 4/2020
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Halina Muttin
Terence Corbett
Elodie Guidou
Tamara Da Silva
Terence Corbett
Eva Leone

The student cohort and student achievement
Playgroup
In Playgroup we have 12 families per day for three days a week: 36 families a week
(some have siblings, so about 40 kids over the week).
Playgroup is often the first experience families have with Steiner Education. Our weekly
program is based on the seasonal cycles of the year, expressed through stories, songs,
craft activities and festivals. The program is for children aged 18 months to 4 years of
age. Many of the children are with us for several years before they move up to PreKindy. In 2020 we ran Playgroup three days a week with children of a similar age
attending each day. Parents find Playgroup an enriching and nourishing experience; a
chance to meet other parents while learning the philosophies of Steiner Early Childhood
Education.
The heart of playgroup is play, the most natural and normal activity of a young child. For
inside play our simple handcrafted toys encourage the development of the imagination.
It is a pleasure each year to see how the children’s play develops over the months. We
combine our inside play with seasonal songs, stories and breadmaking – not to mention
morning tea where we eat our much loved Playgroup Bread!
In our beautiful outside space the children can roam and discover the richness of nature.
This may include exploring our sensory garden, sand-pit or tree house. This past year the
children have also enjoyed visiting and feeding our resident ponies - Wynston & Star.
Learning how to feed carrots with a "flat hand" is a much loved and often funny activity
during outside play.
Rochelle Hairs
Playgroup Coordinator

The Playgroup Room in Berrima.
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Kindergarten
The student cohort
In total, we had 36 children, 17 Kindergarten (full-time school aged students) and 19
Pre-kindergarten (part-time students), in the Aurora Kindergarten throughout 2020. The
pre-kindergarten children attended up to three days a week from Monday-Wednesday.
Many children had older siblings at the school, and most had previously experienced a
Steiner early childhood setting in our Kindergarten or at Steiner playgroups. All students
spoke English as their primary language at home and came from a wide range of socioeconomic backgrounds. No students identified as Aboriginal, and three students had
additional learning needs. It was a pleasure to teach this group of children and to see 15
of these children proceeding to Year 1 at Aurora in 2021.

Story time with Élodie.

Student achievement
Students were assessed throughout the year based on the NESA Early Stage 1 outcomes
as well as holistic Steiner assessment tools focusing on child observation. Those
students progressing to Year 1 achieved adequately on all NESA Early Stage 1
outcomes, with most students achieving expected proficiency in certain Key Learning
Areas. Our Transition to Year 1 program was designed such that all required outcomes
were met within the stage, without compromising the Steiner Kindergarten experience
for the wider early childhood group.
Year Overview and Accomplishments
2020 saw the expansion into a second Kindergarten classroom staffed by Lauren
Ashwood as the lead teacher, with Pippa Eggleston assisting. Staffing changes were:
Renaye Dudek replaced Bess Knox, who left to start her own family, as a part-time
Kindergarten Assistant. Elodie Guidou as lead teacher, Sandra Marques as a part-time
Kindergarten Assistant, and Shirley Bell as Early Childhood Mentor continued their roles
from 2019.
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Kindergarten accomplishments of 2020 include:
• The Bush Kindy program on Friday mornings continued to be a success.
• Daily nature walks to explore local surroundings and excursions further afield to
the Cherry Tree Walk.
• Successful ‘conference call’ Autumn Festival during the COVID-19 shutdown
• Successful Year 1 Transition Program throughout Term 4 for those students
progressing to the Aurora Primary School. Several sessions to assess Year 1
readiness were held by Élodie Guidou, Terence Corbett and Shirley Bell. This
proved to be very effective.
• Thorough orientation session for those families entering the Kindergarten in
2021.
• Morning tea and lunches were provided for all students every day throughout
the year. Each child brought a piece of fruit and a vegetable each day to build a
connection between home and school. This provided benefits in terms of the
children’s nutrition, and building a sense of community through ‘breaking bread’
together - in addition to all the learning benefits of the children being involved in
the preparation of meals, from chopping the vegetables, mixing the eggs, to
grinding grains.
• An Early Childhood faculty meeting was implemented, aside from the whole
school meeting, to better focus attention and study on Early Childhood related
matters. Early Childhood staff continued to participate in the whole school
meetings at various levels to preserve a connection with Primary and High
School. Early Childhood staff was involved in reviews at the end of each term to
track professional learning and progress.
• Throughout the year, building a sense of cohesion and a shared understanding of
our approach at Aurora.

Class 1/2
The Student Cohort
At the start of 2020, Class 1/2 was made up of 27 students, 14 girls and 13 boys. The
27 students comprised 6 girls and 6 boys in Year 1, with 8 girls and 7 boys in Year 2. 10
Year 1 students had completed Kindergarten at Aurora School in 2019. All the Year 2
students had been in the composite class the previous year. Two students joined the
class from other schools. Three students came from a First Nations background, and 9
students had mild additional learning needs. All students participated enthusiastically in
our range of learning activities and classroom routines.
At the beginning of Term 3, one girl in Year 1 joined the class and one girl in Year 2
joined the class. In Term 4, a Year 2 girl left to be home-schooled. At Aurora School in
2020, 13 students completed Year 1 and 15 students completed Year 2.
In this composite 1/2 class, six Individual Education Plans (IEPs) were developed for
students with varying support needs. The 29 students spoke English as their first
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language. Of the 29 children that attended the class, 3 attended for part of the year and
26 attended for the full school year.
Class Teachers
In 2020 Eva Leone continued as assistant teacher to Kate Koch for the first semester. In
the second semester Eva and Kate were co- teachers of the class. The children bonded
socially with each other as a class and with Kate and Eva as their teachers.
Student Achievement
End-of-Year reports indicated each student’s development across all 6 Key Learning
Areas (KLAs), plus Social and Emotional Development. In most subjects, students
achieved Satisfactory and Accomplished grades, with individual students exhibiting
occasional areas where they achieved the Working Beyond grade and some occasionally
Working Towards. In Creative Arts and Personal Development, Health & Physical
Education students achieved similarly high levels of competence.
Around Social & Emotional Development, many students demonstrated Accomplished
levels in relation to outcomes.
Year Overview and Main Lessons 2020
Term 1
Form Drawing Introduction
Literacy, ‘The Quest’, Grimm’s Folk Tales.
Mathematics, ‘One is the Sun’
HSIE, ‘Mother Nature’s Garden’
Term 2
HSIE, ‘Mother Nature’s Garden’ cont.
Mathematics - 4 Operations, ‘The Four Helpers’
Literacy, ‘The Celtic Dragon Myth’
Winter Festival
Term 3
Mathematics, ‘The Pioneers’
HSIE - First Nation Stories and Culture, ‘Long, Long Ago’
Literacy and HSIE- Saint Francis, ’Brother Sun, Sister Moon’
Spring Festival
Term 4
Mathematics, ‘An Island of Numbers’
Literacy - Folk Tales from Around the World, ‘A Tale to Tell’
HSIE The Four Kingdoms, ‘The Journey’
Summer Advent Festival
Class 1/2 began the school year emerging from the stress and difficulties of a bush fire
ravaged summer. Not long after this we were faced with navigating the challenges of the
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COVID-19 epidemic. As well as adjustments to the curriculum (particularly music), we
introduced new personal and environmental hygiene protocols.
During Term 2 we had the challenge of home learning. We were able to check in with
students and families each day over the phone. We made and sent recordings of our
class stories as well as posted our lessons online. We provided weekly packages of
learning resources for each student, including Main Lesson craft activities and
handwork. The students did some wonderful work at home during lock down.
As well as this year's across-subject thematic Main Lessons, the children have had
regular lessons of First Nation language and culture, craft, gardening, beeswax
modelling, painting and drawing, Japanese, library, Eurythmy, games, peer support,
restorative practice (sharing) circles, and music.
Each student has also had one-to-one literacy sessions with our specialist literacy
teachers Jo-Anne and Angie. Additionally, each student has had a special birthday
celebration honouring them and their place in the class.
The students have enjoyed learning Auslan with Eva this year. Auslan has been a
wonderful response to the COVID-19 restrictions, and the students have achieved great
results with their signing.
This year we introduced a new phonics program called Soundwaves. The children have
all achieved good results in identifying the sounds that make up our language.
The students also wrote and illustrated their own ‘Winter Book’
Alongside all the activities that are woven into our weekly rhythm, the class has enjoyed
our modified (due to COVID-19 restrictions) seasonal festivals. Our festivals have
included Autumn Harvest, Midwinter, Spring and Summer Advent. The children have
undertaken special preparation work for each of these festivals in the way of crafting
and music.
In Term 4 the students attend swimming lessons at the Moss Vale Aquatic Centre. The
class also had their end of year barbeque and nature walk. The night walk and campfire
sing along were among many joyful experiences of the evening.
2020 was a year of joys and challenges. Despite the challenges, the students have
shown resilience and adaptability. It has been a year full of creative learning.

Class 3/4
The student cohort
The year started with 18 students – 13 in Year 3 (nine boys, four girls) and 9 in Year 4
(three boys, six girls). A couple of students came and went through the year, so that we
finished with 13 in Year 3 and 13 in Year 4. Two students (twin boys) left Year 3 to
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continue with home schooling. Throughout the year two girls joined in Year 3, and four
students joined Year 4 (two girls and two boys). One student came from a First Nations
background, and across the class there was a broad range of needs and abilities.
Student achievement
At the beginning of Term 1 the Class Teacher set extra support work for students
struggling with literacy particularly spelling and comprehension. In March the new
Soundwaves Literacy Program was introduced and it showed a clear increase in literacy
capabilities among all students. The students were divided into a three tiers system
according to capabilities. In order to encourage students, the groups were given animal
names rather than named after the capability levels. During the COVID-19 lockdown,
the school remained open for essential workers’ children. A special program was
designed for the children on campus and packages made up for home use. The Class
Teachers delivered these packages in person. The home visits allowed for a check-in
with parents about how their child was faring. On the whole the children did well with
the tasks set in the home packages.
Year overview
COVID-19 impacted on the delivery of the Main Lessons on the whole, but aspects such
as stories, literacy and numeracy were taken care of in the home packages.
Our Main Lessons were:
• The Cycles of Time
• The History of Writing
• Building & Shelter
• The Norse Myths
• Our Place: local history and geography
• Creatures Great & Small: animals of Gundungurra country
• A Good Measure: measurement
• Farming
• Indigenous Culture
Our regular activities included:
• Form drawing
• Daily literacy and numeracy practice lessons
• Handwork- including woodwork, long stitch, crochet and natural dyeing
• Daily quiet reading time and weekly library sessions
• Cross-country running and nature play
• First Nations learning with Aunty Rachel
• Watercolour painting and drawing
• Japanese sessions with Jo-Anne Sensei
• One-on-one learning support sessions for all students, whether remedial or
extension
Our excursions and special activities included:
• Excursion on Mount Gibraltar
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•
•

Excursion to the archaeological site of the Mittagong Iron Foundry
Going on the wonderful Yurt Farm camp as the year drew to a close.

Class 5/6
The Student Cohort
Class 5/6, 2020, was composed of 17 enrolments: nine students were in Year 5 (five
boys, four girls), and eight in Year 6 (five boys, three girls). Middle School consisted of
Classes 5-8 and Jeddah Teasdale and Caroline Farrell taught the lessons in their
specialist areas, with Jeddah Teasdale being the class teacher for the 5/6 cohort. This
arrangement lasted until the beginning of Term 3 when Tamara Da Silva was appointed
as the dedicated Class 5/6 teacher. Two Year 5 students left in the later part of the year,
and no new students joined the class. Four students came from a First Nations
background, and five had mild to moderate additional learning needs.
Student Achievement
Students showed progress across all KLAs and were well supported by our Learning
Support Teacher. A range of formative and summative assessment methods was used to
track the children’s learning and development, including main lesson books, day-to-day
teacher observations and anecdotal records and tracking via regular skills and outcomes
rubrics. The Social & Emotional Development markers for this group showed remarkable
growth over their time at Aurora.
Year Overview
What an unusual year 2020 was: with a combination of at home and at school learning!
Jeddah Teasdale taught the class for Semester 1 and Tamara Da Silva re-joined Aurora
in Semester 2 to teach Class 5/6.
There was regular practice in mental arithmetic, revision of the four processes,
calculations with fractions, division into prime factors, and consolidation of fraction
methods. Place value is rhythmically and qualitatively introduced. Decimals are
introduced and relationships to place value worked with. Measurement is practiced
practically and also highlights the practical use of decimals in day-to-day life. The class
went on an excursion to Wollongong beach for a ‘Geometry in the sand’ experience,
which was well received.
Literacy skills of speaking and listening were practised through recitation and verses in
hexameter. The language in the class play of Persephone gave the students an
appreciation for old language, to be open to other cultures and show respect and
appreciation for others. They performed
magnificently around the playground towards the
end of Term 4. Literature from stories of ancient
cultures provided most of the narrative for the
year. Reading and researching about Australian
history gave students the opportunity to use
direct speech and quotation marks and write on
the opinion of others as well as their own.
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Students were given the opportunity to prepare and present on topics from the main
lessons to practice public speaking and debating. Practice was allowed for the retelling
of dramatic scenes from history as well as writing descriptively on geography and
nature.
In woodwork students began whittling and making objects for daily use such as cooking
spoons, stirrers, mallets, pencil holders and wooden letter openers. The students were
shown by Chris Condron the safe handling of tools and appropriate treatment of
materials. All students followed safety instructions well and continued their projects
during lunch times.
Although Class 5 students couldn’t participate in the Annual
Greek Olympics with Orana and other N.S.W Steiner Schools,
Years 5/6 went on a three day camp to Greenhills, near
Cotter Dam in Canberra and participated in team building
activities. Class 5 visited Cotter Dam, and went on a long
bush walk along the Murrumbidgee River, whilst learning
about Canberra’s history, geology, water collection and
distribution; and Class 6 students went to the National
History museum, National Art gallery and the National
Arboretum. On the return trip Class 5/6 did a tour of
Parliament House, which they learnt about Australia’s
Federation and Parliamentary system.

Class 7/8
The Student Cohort
2020 heralded the beginning of a new era for Aurora with our first High School class.
The class started as a composite 7/8 class with three students enrolled in Year 8 (one
boy, two girls) and 10 students (two boys, eight girls) enrolled in Year 7. A portable
building, the wooden yurt, was completed in Term 2 to provide a new classroom for the
cohort. Classes 5-8 were structured as a Middle School with Jeddah Teasdale and
Caroline Farrell teaching across these year groups in their specialty areas in Term 1 and
Term 2. At the beginning of Term 3, the High School gained further independence with
additional High School staff taking on subject areas in Technology with Gerardo
Montoya, Mathematics with Suzanne Pence and Science with Dale Scott.
Year Overview
Our main lessons were:
• Wish, Wonder and Surprise
• Shakespeare and Elizabethan Society
• Number and Algebra
• Arthurian Literature
• Human Biology and Nutrition
• Place, Liveability and Interconnectedness
• The Ancient World and Water
• Geometry and Measurement
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•
•
•

Chemistry 1
School Production: A Midsummer Night’s Dream
Ancient to Modern World: The Ottoman Empire

Lessons in Japanese with Jo-Anne Woodman, Science with Jeddah Teasdale Term 1 and
2, Dale Scott Term 4, Maths with Jeddah Teasdale Term 1 and 2 and Suzanne Pence
Term 3 and 4, English with Caroline Farrell, Technology with Chris Condron and Gerardo
Montoya, PDHPE with Jeddah Teasdale and Caroline Farrell and Music with Melissa
Lamrock-George and Melissa Reyder were scheduled each week. Each student
completed an Individual Project where students chose their own topic for an in depth
examination. Topics included cooking and making a recipe book, researching and making
moisturisers and knitting among other topics. The Independent Project is an opportunity
for students to build mastery in a subject of their choice. The students in Year 8
presented their work at the end of the year.
COVID-19 affected many camps and outings that were planned for the year. The
students did however enjoy a successful coastal camp during Term 4 where the
activities included camping, stand up paddle boarding, swimming and more. Students
also enjoyed virtual excursions including the Sydney Dance Company providing dance
lessons via Skype.
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Looking back at Aurora in 2020
Priority areas for improvement, as indicated in the 2019 Annual Report, are identified
below under the key areas defined in the school’s strategic plan
Financial Sustainability
• Exceeding our projections, enrolment numbers at the end of 2020 showed a
growth of 36% from the end of 2019 figures.
• Marketing was targeted at building the profile of the school in the local
community, with the bulk of our focus being on a redevelopment of the school
website, regularly updated school social media pages, and redesign of our
prospectus and other enrolment materials.
• The enrolments process has been improved and streamlined under the care of
our dedicated Enrolments officer.
• A second Kindergarten classroom was established to meet the demand of
younger students.
• First building project completed on budget to create the first property asset for
the school.
Professionalism
• The teaching and learning support staff successfully supported students during
the at home learning period. Students were supplied with the equipment and
lessons that could be accessed from home and parents were supported to deliver
the content.
• Development of cohesive whole-school approaches to literacy and numeracy
learning, drawing on best practice Steiner pedagogy.
• Professional learning prioritised College meetings studies as well as other
individual staff professional learning especially in teaching and learning
improvement.
• Formalisation of staff induction processes.
• Class teachers continued studying Diploma of Steiner Education through Sydney
Rudolf Steiner College, Glenaeon Class Teacher Intensives. Board and
management continued with AIS governance and compliance training.
• Upgrading of NESA teacher accreditation from provisional to proficient teachers.
• Establishment of positions of additional responsibility with the first being a Head
of Teaching & Learning position.
• Established a part-time Maintenance position.
• The development of the High School is on track to have the first Year 12
students completing the International Baccalaureate in 2024 with the necessary
training being undertaken.
• Successful application for registration of the Stage 4 years of schooling, and
initial registration for Year 9 in 2021.
• Development of a high quality, structured parent education program including
parent evenings each term and regular written communication from class
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teachers and management. The COVID-19 environment meant that most parent
events were scheduled online for 2020.
Child Focus
• New classrooms and spaces for Early Childhood and High School.
• A focus on community building to support students and their families post
bushfires and during the COVID-19 at home learning period and beyond.
• Continued development of a structured student support program with a focus on
literacy improvement with specialist student support teachers working with class
teachers.
• Expansion of the strings program for Class 5/6.
• Expansion of new facilities to support the new high school class. New computers
for students and technology such as projectors were set up for the high school
classroom.
• The development of outdoor classroom areas adjacent to the office and Class 1/2.

Priority areas for improvement
Going forwards, priority areas for improvement are:
• Creating a school-wide professional development strategy for both teaching and
non-teaching staff, encompassing areas such as professional accreditation,
mentorship and peer mentorship, development activities, structured reviews, and
strengths utilisation.
• Planning for the establishment of positions of additional responsibility as we
grow, with the soonest being an Early Childhood Coordinator position, followed
by a Head of High School and IB Coordinator position, in line with growth in
numbers.
• Commencing the process of gaining candidacy and then authorisation to offer
the International Baccalaureate as our senior qualification from 2023 onwards.
• Deepening of our Ngununggula program and the establishment of a formal
Reconciliation Action Plan, with Gundungurra language teaching and adults
Yarning Circle.
• Completing our next Strategic Plan, as well as a Master Plan to accommodate
future growth.
• Expanding the learning support team and provision of in-class support for
students with additional needs.
• Building of Aurora’s profile via staff presenting at conferences and events.
• Securing extra rooms on the Kazcare site for additional classrooms and office
amenities.
• Continuing to develop cohesive whole-school approaches to literacy and
numeracy learning, drawing on best practice Steiner pedagogy.
• Setting clear guidelines and expectations through Parent Handbooks, Staff
Handbooks and ongoing communication and education.
• Continuing development of the High School with the first Year 12 students
completing the International Baccalaureate in 2024. Including program
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•

development, promotion and securing healthy enrolments, and gaining NESA
accreditation year by year.
Registration for RoSA along with Year 10 to accommodate those not wishing to
complete a senior qualification.

Attendance and retention rates
Attendance
The average student attendance rate in 2020 was 90.8%
FORM

OVERALL

MALE

FEMALE

Kindergarten

89.00%

86.90%

91.60%

Class 01

93.70%

94.20%

93.30%

Class 02

91.80%

89.90%

93.40%

Class 03

87.90%

84.30%

93.60%

Class 04

91.00%

86.70%

93.60%

Class 05

89.30%

90.80%

87.60%

Class 06

88.30%

85.90%

92.20%

Class 07

92.60%

98.40%

90.80%

Class 08

93.60%

91.70%

95.20%

How the school manages non-attendance
The school recognises that a child’s school attendance is compulsory. Parents are
provided access to the school attendance policy at orientation or soon thereafter and
this is also discussed with the parents at the child’s enrolment interview.
The school has in place a policy, reviewed annually, regarding non-attendance. An
attendance register is maintained on a daily basis.
Parents of students are required to report their child’s absence as soon as practicable
after the absence is known. Where absence has become frequent, meetings are
conducted with parents to ascertain whether any difficulties have arisen that the school
and parents can work through together.
Mandatory reporting procedures apply where absences are extended or the student
may be at risk of significant harm through school absence.
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Student Retention - Kindergarten to Year 8
Year

2020

Start Year

Finish Year

Out during Year

In during year

110

119

13

22

Respect and responsibility
Aurora Southern Highlands Steiner School wants all students to feel valued. Parents and
teachers work together to provide care and support, thus engendering self-esteem,
mutual respect and responsibility.
The School Board has developed policies and procedures within their ‘Safe and
Supportive Environment’ and ‘Student Welfare’ goals, to ensure that respect and
responsibility comes through clearly for students, teachers, parents and the community
in which the school resides. These policies are publicly available to parents and are
reviewed annually.
In addition to regular parent teacher meetings, the Board and College of Teachers hold
regular meetings for parents to discuss the basis for these policies and the framework in
which the policies have been created, so as to educate the school community in how
these are to work. These policies are developed with the aim of promoting respect and
responsibility among students, parents, teachers and the wider community.

Key school codes, policies and procedures
A comprehensive body of formal documents serve to guide many aspects of school life.
Key policies are disclosed to parents within the information packs distributed upon
enquiry. They are again disclosed during the Enrolment interview and advised that they
are available in hard copy in the school office and in soft copy upon request. With the
new website underway, we hope to be able to make these available online in the near
future. The School’s policies on Student Welfare, anti-bullying, discipline and complaints
and grievances form part of this report and are freely available to the general public.
Student and Parent Handbooks are also currently being updated to include these key
policies.
Each year, all policies are reviewed and updated to ensure that they are in true
alignment with the school’s values and practices. Below are excerpts from a range of key
documents relating to student wellbeing, the conduct of all school community
members, complaints and grievances, and enrolments.
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Student wellbeing
Pastoral care at Aurora Southern Highlands Steiner School is based on the philosophy
and core values underpinning Steiner education and the school. It is holistic in nature,
recognising that the social and emotional wellbeing of young people needs to be
addressed along with intellectual and physical wellbeing. The promotion of wellbeing is
integral to young people’s schooling outcomes, their social development and their
capacity to contribute to their families, the community and the workforce. The creative,
artistic and imaginative aspects of Steiner education provide opportunities for
participation, communication, engagement and expression that can increase student’s
self-esteem, build resilience and connectedness to the school community.
Aurora Southern Highlands Steiner School seeks to provide quality education for all
students taking account of their age, background, ability and interests. As a Steiner
school, we believe:
Our highest endeavour is to develop individuals who are able out of their own
initiative to impart purpose and direction to their lives.
Rudolf Steiner
We follow the ‘Three Golden Rules for Teachers’ to:
Receive each child in gratitude from the world they come from; educate each child
with love; lead each child into the true freedom that belongs to human beings.
Rudolf Steiner
Student Rules and Code of Conduct Policy and Procedure
This policy provides a framework to guide students and parents on the school’s
approach to acceptable behaviour to ensure that a positive and productive learning
environment is maintained for all students. Descriptions of behaviours that are
acceptable and not acceptable are provided in areas such as respect towards others,
completion of homework, care for the environment, care of personal belongings and
public behaviour. School rules are also set out in this policy.
Policy and Code of Conduct for Parents, Guardians, School Community
In addition to the Code of Conduct for Students, a Code of Conduct has been developed
to encompass all community members who may contribute to the development of the
child’s education or be associated with the school. The Policy and Code of Conduct for
Parents and Guardians is developed on reasonable community expectations of
behaviour encompassing mutual tolerance, respect and personal safety of all with the
goal of making the school a safe and pleasant environment for all our community.
Promoting Positive Behaviour and Discipline (anti-bullying)
Bullying conduct is not tolerated in our school. Anti-bullying policies concerning staff
are located within the Discrimination, Harassment and Bullying Statement for
Employees, Contractors and Volunteers.
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Anti-bullying policies concerning students are located within the Behaviour
Management and Discipline Policy as well as the Codes of Conduct for Students, and for
Parents, Guardians and the Community.
Discipline Policy
Under the school’s Discipline Policy, students are required to abide by the School Rules
and Codes of Conduct and to follow the directions of teachers and other people with
authority delegated by the school.
Where a student disregards rules, disobeys instructions or otherwise engages in
conduct, which causes or may cause harm, the student may be subject to disciplinary
action and required to engage in considered restorative practices.
The disciplinary procedures undertaken and restorative practices required by the school
vary according to the seriousness of the alleged offence. When advised of an allegation
the student and parents will be informed of the procedural steps to be followed in
dealing with the matter. In relation to all matters to be investigated, the student will be
informed of the nature of the allegation and given an opportunity to respond to the
allegations.
The School’s Complaints and Grievances Policy
Aurora Southern Highlands Steiner School is committed to providing a work and study
environment that is safe, fair and free from discrimination for all members of the school
community. The school has a responsibility under state and federal legislation to ensure
staff and students are not subjected to behaviour that may constitute discrimination,
harassment, vilification or victimisation. An essential part of developing that
environment is ensuring that students and parents are encouraged to come forward
with their matters of concern and grievances in the knowledge that the responsible staff
will take prompt and effective action to address these concerns. Grievances that are not
addressed have the potential to grow into major problems that can cause tension, low
morale and reduced learning and academic achievement.
In line with this aim, the school has developed a Grievances Framework. This Framework
was developed so that parents, students and other members of the community know to
whom to take their particular concern and how they can expect their concern to be
addressed.
Enrolment policies and prerequisites for continuing enrolment
Aurora Southern Highlands Steiner School is a co-educational primary school providing
an education based on the philosophy and values of Steiner education and, like all NSW
schools; we are registered with the NSW Education Standards Authority. All applications
will be processed in order of receipt and consideration will be given to the applicant’s
support for the ethos of the school, siblings already enrolled in the school and other
criteria determined by the school from time to time. To maintain their enrolment, once
enrolled, students are expected to act consistently with the school’s ethos and comply
with the conditions and terms of enrolment. Parents are also expected to be supportive
of the ethos of the school.
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Enrolment procedures Information
We offer all prospective parents the following information by email or mail:
- Aurora Southern Highlands Steiner School Prospectus
- Relevant school policies
- Current newsletter
- An invitation to attend a school tour

Enrolment procedures for K - 8
Application for Enrolment
Enrolling Parents are required to complete the Aurora Southern Highlands Steiner
School Application Form available on the website or from the school office.
Receipt of the Application Form, Application Fee and any other relevant documentation
will be acknowledged by telephone, email or mail as appropriate. If a place is available,
the school will forward an invitation to attend an interview with the class teacher and
Principal or their nominee. If a place is not available, the child’s name will be added to
the Waiting for Interview List. Prospective parents will be informed of this, and
contacted for an interview once a place becomes available.
Interview with class teacher and Principal
Both the parent/s or guardian/s and the student are required to attend an initial
interview with the class teacher and Principal or their nominee at which all aspects of
the student’s education at Aurora Southern Highlands Steiner School will be discussed,
including the financial requirements of the school in the form of fees and charges. It is
expected that parent/s or guardian/s and the Principal or their nominee will have some
private time during the interview. Parents are to make arrangements for younger
students to be cared for while this happens. During this interview a start date may or
may not be nominated and subsequent interviews may be requested.
Letter of Offer
If a place is available for the nominated start date, a letter of offer will be forwarded to
the applicant.
Conditions of Enrolment – Form and Acceptance Fee
The Conditions of Enrolment form, together with a non-refundable enrolment fee, must
be returned to the school within 14 days of receipt of the offer. Payment of this fee
reserves a place for the applicant’s child to commence at the nominated time. If the
offer is not accepted, then it will lapse. Upon receiving the formal Offer of Place, parents
will be required to read and accept the school’s Policies and Procedures. After reading
the policies parents will need to sign the Conditions of Enrolment Form to indicate that
they have read and understood the school’s policies.
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Payment of fees and charges
The first term’s fees are to be paid prior to the student’s first day at school. For families
with children already enrolled in the school, the required fees for the newly enrolled
child will be added to their existing account and invoiced accordingly.
The full Enrolment Policy and current fee schedule can be found at
https://aurorasteiner.nsw.edu.au/enrolements/

Parent, student and teacher satisfaction
2020 saw the effects of the pandemic and restrictions, which meant that our usual
community gatherings and connections were extremely limited. This had a real and
tangible impact on the satisfaction levels of all members of the community as
disconnection set in. Despite this, a host of parent and student initiatives via online
platforms occurred throughout 2020, including class conference calls, Zoom parent
information evenings, and online education sessions.
Parents, teachers and students are involved in many aspects of school life. This
involvement is welcomed and encouraged. The school regularly offers the community
opportunities to provide feedback. The most formal of these opportunities is via the
annual satisfaction survey. Below are some of the responses received in the 2020
survey.

Responses to the question ’What did you value most about our school in 2020?’

•
•
•
•

•
•

Dedicated work of teachers during covid; It’s care through covid. Our wonderful
teachers.
Connections through covid; efforts for connection during isolation time
Nature walks, gardening, camp and friendships
How the school cared about the children during lock down: teacher visits,
delivering packs, checking in with parents and listening, keep the school going for
those who had to be there
The gentle way in which my child was nurtured when she found it very hard to
be at school
That you were flexible in a troubling year.

Responses to the question ‘From your perspective, what values does our school
represent?’

•
•
•
•
•
•

Helping raise our children to be kind, creative connected adults to face the
challenges this world presents us with
Community, Equality, Child focus, No one left behind, Each child has value,
Indigenous value, Nature value
Community, inclusivity, conscious-parenting, role modelling, respect
Community. Seeing each child as an individual and playing to their strengths
Equality, tolerance, kindness, community is important
Gratitude, responsibility, collaboration, inclusivity, diversity and initiative
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•

Inclusion, Child focused, Relationship based education

Responses to the question ‘What was the highlight of the 2020 school year?’
• Making new friends that were accepting/welcoming
• Coming back to school
• Activity packs through COVID-19!
• Getting back together again at year end
100% of respondents were ‘Satisfied’, ‘Very Satisfied’ or ‘Extremely Pleased’ with their
overall satisfaction with school for their child in 2020.
72.72% of respondents were ‘Satisfied’ or ‘Extremely satisfied’ with the teaching staff
and the quality of teaching, 27.27% (3/11 respondents) were dissatisfied..
81.81% of respondents were ‘Satisfied’ or ‘Extremely satisfied’, with the management
and administration of the school. 18.18% (2/11 respondents) were very dissatisfied.

Financial summary
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